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The purpose of this brief document is to try and offer a few tips/ reminders/ quick wins for classroom-based staff. We hope it 
proves useful. If you have great ideas or things that are working well, please let us know ASAP so we can share them widely – 

SCO, AJM and the TDC Team (Rach, Steph, Chris and Ben) 
 

In this edition of Principles in Practice, we asked TLC leaders to send us ideas shared at the last TLC that they think have 
potential for cross-curricular application. We have also shared links to useful articles from the Chartered College of Teaching’s 

IMPACT magazine. If you successfully use one of these ideas, or have an idea of your own that could be used effectively in 
other subject areas, please let us know! 

 
MFL - weekly/monthly/termly review with added competition – suggested by JBU (humanities) and JCA (maths) 
- MFL have focused their practice on reviewing learning. This was in 

order to build vocabulary and confidence around using it in lessons. 
- JBU liked the competitive elements that she thought would engage 

students. For example: making subject-specific vocabulary out of 
scrabble pieces, with bonus points for including prior learning, means 
students compete over who can create the longest or most 
sophisticated word rather than simply any word.  

- This could be applied to other subject areas by asking students to create 
words using subject-specific vocabulary, key terms or names, etc.  

- JCA liked the idea of maintaining a consistent ‘Do Now’ task that asked 
students to review/recall prior learning in the same format each 
lesson, allowing students to engage with the task without needing 
support from their teacher or classmates. One such task that was 
shared was a grid containing either questions or tasks for students to 
respond to, or answers for students to create questions for. The grid 
is colour coded according to when the learning took place (e.g. last 
lesson, last week, last term), with more points available for ‘older’ 
learning. Again, this could be used in any subject area by simply 
adapting the questions/answers.  

 
Science – teaching of revision techniques – suggested by MBR (Humanities)  
- MBR really liked CHO’s method of teaching revision activities. 
- CHO planned out a topic and then trialled different revision techniques with students, e.g. a mind map, 

educake, videos, which the students then completed for homework. As the homework was set, she taught 
them how to employ each revision technique, with worked examples, thus teaching students strategies as 
well as content. 

- CHO then asked students to complete a table that assessed the effectiveness, for them, of each method.  
- MBR really liked the structure of the teaching and subsequent homework/revision, that students were given 

the opportunity to trial several different revision strategies and then encouraged to reflect on each one, as 
well as the fact that students were guided through the revision process. 

- This approach can clearly be applied across all subject areas with minimal adaptation. 
 

Music – teaching key GCSE skills at KS3 using questioning – suggested by JCA (maths) 
- In music, they have been working on developing musicality in lower year groups after recognising this as a 

weakness at both GCSE and Post 16. They have been working backwards into KS3 in order to help students 
gain greater knowledge and understanding before KS4. 

- One example is developing the ability to read and recognise notes in sheet music; not only a valuable skill as 
a musician but a skill that represents 8/72 marks in the GCSE exam and part of a unit at KS5.  

- Once students have been taught this initially, a stave with 20 or so notes is drawn on the board and teachers 
ask students to answer quick-fire questions, using Cold Call, No Opt Out and Pepper LEMOV principles. 

- JCA particularly liked that this rapid-fire approach meant any more students were engaged in the activity and 
that all were thinking hard about the material in anticipation of the fact that they would be asked. 

- Music teachers plan to develop this strategy for use in other areas of the subject in order to develop students’ 
understanding of musical literacy. 

- Cross-curricular applications of this approach might include rapid-fire questioning on scientific or geogarphical 
diagrams, on examples of grammar in use in MFL, on the cultural significance of or techniques used in a 
particular art work, and so on.   
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Technology – Using questioning to check and develop student understanding – suggested by JCA (maths) 
- In technology, the research focus has been on cold calling to check for student understanding. Cold Call 

and No Opt Out are used by teachers to ensure that the participation rate amongst pupils is optimised and 
that all students are thinking hard about the material being presented - not just the "keen" students.  

- Eager to ensure that the most enthusiastic and passionate students are also able to shine and contribute 
within a 'cold calling' environment, teachers use these students to develop and enhance other students' 
answers, with the clear benefit that all students hear and can learn from these enhanced contributions. 

- The use of questioning to check understanding and ensure all students are thinking has clear cross-curricular 
application, and using enthusiastic or more able learners to further develop responses is beneficial to all. 

 
Useful articles from recent issues of Impact Magazine 
We have collated below this document some useful and interesting articles from the Chartered College of Teaching’s IMPACT 
magazine. There is a range of up-to-date and interesting topics covered in each issue and we will share our favourites here. 

− Might instructional coaching be helpful in supporting teachers to create an effective learning environment? is a useful and 
timely reminder of how we can best work with our colleagues as good ‘critical friends’, especially within our TLC structures. 

− How can the secondary mainstream classroom be more inclusive for pupils with ADHD? has practical suggestions for how 
we as classroom practitioners can anticipate potential barriers and be proactive in planning for support, as well as 
information about the Universal Design for Learning (UDL).  
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